x B
1.
2.

9.

2024 (5 #6) EE MHRERFKF—MIRRIKHBRRE

[ &

£ 18
HKERFAIE O G XD A T T, ZOMEMFOF 2 B Tldwir v,

COMEZ, 8—VhH b, RERKIE. x— AP 1IKNS L, ~— 7 HOMERKE [1]
~ [40] MY %,

~— 7 HOMERMROERME~ — 7 fIIEH L 2nwZ &,

AR REO FRIAEER], _— T D% T\ LT X SRR OTENEFEIZR DD W61,
FEBITCEEH LTSI L,

PR AR ERR AL 2 5 2 0 C, ) fiF720 . ELTUIWIT v,

FRAAARICIE, 28BS, K4, B H. ZBHAFHTEERTWAE DT, BiEWI 2w iR
T5IE,

OB, MRS (HB) /21305 3VOHB Y Y — 7 XUV VEMHL, THEIZREA
T52k,

F720 BIIET 2581, 79 AF v 7EE L TATHEECHL IO TRRATE I &,
R, BRI SR L CHhAHFFTOMEMI~Y—2r352 L, flzIX [20] LiERDOH
BRI L TC@ERET 255130k (LW A @ X9 12Na [20] @lﬁl%@%ﬁﬁmc:
R—=7 35Tk,

O L Wit A fi7 = 18
Noo % 3 4 5 6 7 8 9 o0
o1 | 9] 2] Pl ool
OFEVEAB (BEIIRLR) No i3 & i

[21] 2 #FRlc~—2 L72 [21]

[22] A 7ZLC~v—2 L7 | [22]

e ke e -
o e e
e Fe e o

[23] ) oRL 7 (23]

BRI T 12, MR BIR S 2 &



2024 (f6) FE HBERRKE —RIEFREE
[ &

N BERINTHEARICY-IT32 &

I. koxxEvgia, £EE[1)] ~[5) oORNFEI—FHT2L0%, 2RLFNO~DOD A
5—OFOEN SV, (£ 3 H)

Have you ever seen professional foreign sumo wrestlers giving a speech or appearing in TV
interviews? They express themselves quite fluently in Japanese. Some Japanese people might even
take them for Japanese when they hear them speaking Japanese. Most foreign wrestlers have not
studied Japanese or even learned basic greetings before arriving in Japan. However, they rapidly
become proficient in speaking Japanese compared to other learners of Japanese. By revealing the
secrets of their success in foreign language acquisition, we can learn some effective ways of foreign
language learning.

When foreign sumo wrestlers start their careers in the sumo world, they immediately become
deeply immersed in the Japanese language and culture. They are exposed to the target language not
only during training but also throughout their entire day. In the initial stage of sumo training, for
example, they are often put in charge of making chanko nabe, the fish, meat, and vegetable stew
traditionally served to wrestlers. As they have to go grocery shopping by themselves, they must first
carefully examine flyers to search for sales and then make their own shopping list to buy ingredients.
While cooking, they must also scrutinize the recipes in Japanese to make meals for their teammates.
Through such repeated exposure to daily routines, they can quickly utilize the vocabulary necessary
for everyday life.

As soon as they arrive in Japan, they are also expected to expand their social networks with
people from various backgrounds. They interact with many types of people including sumo officials,
supporters, fans, and neighbors in situations that force them to speak Japanese. For instance, when
they participate in a sponsor’s party, they have to create a pleasant atmosphere by making a speech
or singing a song in front of the guests. At these parties, they also interact with their superiors and
elders, thereby learning polite ways of speaking. As their participation in these events is regular and
required, they become serious about learning Japanese.

One surprising fact about how foreign sumo wrestlers learn Japanese is that they seldom look
up words in a dictionary. This may be hard to believe, especially for foreign language learners.
Most of them bring a dictionary with them when they first come to Japan, but dictionaries do not
list the meaning of technical terms related to the sumo industry, so they quickly realize they are of
little use to them. In addition, they have no interpreters like professional baseball players coming
to Japan. Therefore, the important thing for them is to keep actively communicating with people
without hesitation. This positive and outgoing behavior expands their social network and makes their
language learning successful.



After entering the world of sumo, foreign sumo wrestlers are put into a situation where they must
speak Japanese. This allows them to create social interactions at an early stage of their arrival in
Japan, which in turn promotes their foreign language acquisition. These wrestlers in Japan are here
not to learn Japanese but to acquire sumo skills. By learning sumo, however, they become competent
in understanding and speaking Japanese. Their learning situation is quite different from Japanese
high school students, where the amount of foreign language input can be inadequate. Still, their ways

of language learning provide valuable lessons for Japanese high school students.

F—BE (1]
(D Foreign wrestlers generally start learning Japanese after they arrive in Japan.
(@ Prior to arriving, foreign wrestlers have already mastered Japanese.
(3 Foreign wrestlers avoid speaking their first language as much as possible.

@ Some Japanese find it difficult to understand foreign wrestlers’ Japanese.

EBE (2]
The use of foreign wrestlers’ first language is prohibited in the sumo community.
Practicing Japanese with teammates helps foreign wrestlers expand their vocabulary.

Foreign wrestlers’ exposure to Japanese is limited to their training sessions.

® ® O 6

Language and cultural immersion helps foreign wrestlers improve their Japanese.

E=BE (3]
Language proficiency is not so important in foreign wrestlers’ daily routines.
Foreign wrestlers have no choice but to communicate in Japanese.

Foreign wrestlers have little interaction with people outside the sumo community.

® ® O 6

Japanese is not required for interaction with sumo supporters.

FmEE [4]
Dictionaries play no role in the language acquisition of foreign wrestlers.
Carrying a dictionary is a must for foreign wrestlers.

Foreign wrestlers have difficulty finding sumo-specific terms in a dictionary.

® ® O 6

Interpreters are essential for effective communication among foreign wrestlers.

FEEE (5]
(D Foreign wrestlers’ goal is to master Japanese while acquiring sumo skills.
(@ Acquiring sumo skills hinders foreign wrestlers’ Japanese language development.
(3 Social interactions in Japan prevent foreign wrestlers from acquiring sumo skills.

(© The language acquisition of foreign wrestlers promotes their social interactions.
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One of the problems in English language teaching and learning comes from excessive attention to
the differences between native speaking (NS) and non-native speaking (NNS) teachers. The discussion
of this subject tends to revolve around the advantages that each group has when it comes to teaching.
When the issue is discussed in this way, it is common for people to say that NS teachers have
better pronunciation and more knowledge of the target culture, for example, American pronunciation
and culture. The result of this is that many Japanese express a preference for NS teachers. English
teaching and learning in Japan have long been plagued by this problematic focus on which group of
teachers is better.

In this way of thinking, the pronunciation of NS teachers is seen to be superior to that of NNS
teachers because they were born and raised in native-speaking countries such as the USA. This
is based on the idea that the earlier you learn a language, the better your pronunciation will be.
Some also believe that it is impossible to have “proper pronunciation” unless you learn it as a child.
Japanese often think of native-speaking countries when they think of English, and many of them
want to travel there. Because of all this, they believe that they should copy the pronunciation of NS
teachers from these countries.

A similar argument is also made when it comes to the issue of knowledge of the target culture.
Many Japanese students develop an interest in learning English because of their exposure to popular
culture in English-speaking countries. They assume that people who are born and raised in the USA
will know more about American culture than a Japanese person who has only read about it in books
or may have only visited there for a short time. Because they want to learn more about the culture
of, for example, the USA, some students will choose an American born teacher over a Japanese one.

This notion that NS teachers are superior to NNS teachers is still widespread but has been
challenged by more than thirty years of research on English language teaching and learning. On the
question of pronunciation, research has shown that various English pronunciations can be learned,
and not only by the very young. More importantly, it has also been shown that pronunciation is not
the most common source of misunderstandings. In addition, Japanese are just as likely to meet a non-
native Chinese or Korean speaker of English in Japan as they are to meet a native American speaker.
Finally, not all Americans speak with the same accent, come from the same culture, or know that
culture well. English-speaking countries are multicultural places, with great cultural diversity. The
fact that one is born in a culture does not mean they have a deep knowledge of that culture or the
ability to teach it. NS English teachers who go abroad are sometimes unable to answer even simple
questions about their own culture. Culture, like pronunciation, should be studied and learned.

Putting teachers into groups such as native or non-native might not be as useful as looking at
each teacher as an individual and evaluating them based on all their skills. There is more to the skill
of teaching than a teacher’s pronunciation and the culture they come from. Looking at the wider
context, the scientific research, and the variety of skills involved in English language teaching, it is
more desirable to consider all the skills a teacher has instead of their status as a native or non-native

speaker.
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1. A focus on differences between NS and NNS teachers often results in lookingat ( [ 6] ).

®» ® O 6

how teachers are trained
pronunciation and cultural knowledge
pronunciation instead of cultural knowledge

why Japanese students prefer Japanese teachers

2. Some Japanese study the pronunciation of native speakers because they ( [7] ).

®» ® O 6

need more time to have better pronunciation
think they should learn earlier instead of later
want to visit the countries that native speakers are from

accept the notion that NNS teachers have better pronunciation

3. The argument over knowledge of the target culture means that students (  [8] ).

®» ® O 6

should visit the culture in question
sometimes prefer American teachers
should read more books about that culture

often assume that Americans do not understand Japanese culture

4. Japanese should not be surprised to meet foreigners in Japan ( [9] ).

®» ® O 6

who have bad English pronunciation
who are non-native speakers of English
because there are many foreign tourists in Japan

because many foreigners want to teach English in Japan

5. What matters most for good teaching is a teacher’s ( [10] ).

®» ® O 6

abilities as a whole
speaking and listening skills
status as a native or non-native speaker

experiences working and studying abroad
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Many Japanese people believe that native-speaking English teachers make better teachers
because they have better English pronunciation and more knowledge of the ( [11] ) in
English-speaking countries. The interest in pronunciation comes from the notion that students
of English should (  [12] ) the pronunciation of native speakers due to the belief that only
people who are born and raised in a country can learn the “proper pronunciation” of that country.
The same holds true for the question of who ( [13] ) understands the culture of a particular
country. Here again, it is thought by many Japanese that the natives of a country know more about
the culture of that country than non-natives do. The problem with this way of thinking is that it
isnot ( [14] ) by evidence. Indeed, research has shown that both pronunciation skills and
cultural knowledge can and should be (  [15] ) if one is to be a good teacher, so what makes a
person a good teacher is a question of their individual training and skills, and this can have little

to do with where they were born and raised.

( [11] ) @ research @ culture @ business (@ experiences
( [12] ) @ resonate @ prevent @ imitate @ emit

( [13] ) @ less @ simply @ best @ hardly

( [14] ) @ supported @ disproven @ weakened @ appreciated
( [15] ) @ forgotten 2 remembered ® mastered @ repeated
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That’s all for today. ( [16] )

Yes. Is there any homework for next week?

I already told you earlier today.

Sorry. ( [17] )

Once more then. Answer all the questions in Unit 10.
Thank you. Sorry again.

No problem. Is that all?

( [18] ) Did you mention anything about the test?
Yes, I did. It will cover Units 9 and 10.

Sorry. Just one more thing.

¢ (191 )

Can we use translation software for the essay?

( [20] )

I suppose not. Did you also mention that earlier?

Yes, I did. And yes, you are right. You are not allowed to use it.

Not quite.

What’s that?

Yes, you can.

What do you think?
Give me something.

I must have missed that.

Are there any questions?
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I( [21] )in the ocean yesterday.
@O swum @ swims @ swim
Ifit ( [22] ) anice day tomorrow, we will go on a picnic.

@® is @ was @ will be

The teacher gave her students ( [23] ) advice.

@ an @ apiece of (3 many

It ( [24] ) that Sakura won first prize.

@ is surprised @ surprised (3 is surprising

I haven’t finished ( [25] ) the book.

@ having read @ to have read 3 reading
Our vacation is just around the ( [26] ).

@ turn @ clock 3 corner
Everybody ( [27] ) hard times with friends.

@ looks on @ puts together (3 drops by
( [28] ) the good points of Okinawan culture.

@ Speak @ Appeal 3 Talk
He wishes he ( [29] ) a little sister.

@ is having @ had (3 has had
My brother had to ( [30] ) his holiday in Hokkaido.

@ put off @ take after 3 puton
As ( [31] )asIknow, the tickets are free.

@ much @ soon ® hard

I couldn’t make myself ( [32]
(D understands (2 understood

) in English.
3 to understand

@

Swam

has been

a number of

surprises

to read

table

goes through

Show

has

take down

far

understanding



13. Don’ttalk (  [33] ) your mouth full.
@ about @ of ® with @ to

14. ( [34] ) was worse, it started to rain.
@ Which 2 What @ That @ Who

15. Ken was rather angry, to say the ( [35] ).
@ less @ least 3 worse @ worst

V. ROHBAEZEOEWRIZED L)1, O~O0EMN PR TCHELICT L E, 3FBDZH
[36] ~ [40] AN ZDIZHKRDFET 2D DA, FRNENTOO~EDOH ) 5H—2F D
O SV, (K2 H)

. TEEZRLS T —F 2B {723y,
Please ( [36] ) -
@ the @ yourself @ cake @ to ® help

2. OHERNIIFERIE LW 290D o 72,
His ( 371 ) true.
@ out @ guess @ turned @ be ® to

3. BlZOEWTE, THFNTHEATEPS 72,
That’s bad enough but ( [38] ) .
D have @ it @ worse @ could ® been

4. W OBBEPRERALEZ Mo TV b,
Her enthusiasm ¢ [39] ) of experience.
@ up @ lack (3 makes @ for ® her

5 b FOFRIZ L2 v,
I ( [40] ) it any more.
@D not @ talk ® would @ about (® rather













